Civilising the “Native”, E. g

Educating the Nation ="

L

In the earller chapters, you have seen how DBritish ritle alfected
rajas and nawabs, peasants and tribals. In this chapter. we
will try and understand what Implication it had for the lves af
students. For, the Britsh in India wanted not only tervitorial
conguest and condrol over revenues. They also telt that they had
a cultural mission: they had to “elvilise the natives™. change their
customs and values.

What changes were to be Iniroduced? How were Indians Linguist - Sameone
to be educated. “civilised”. and made into what the British
believed were “good subjects™ The Britishrecould lind no simple
answers 1o these guestions: They contittued to be debated [or
many decades,

who knows and
studies several
languages

How the British saw Education

Let us look at what the British thought Gnd
did, and how some of the (deas of education
that we now take lor granted evolved in the
last two hundred vears. In the process off this
enguiry. we will also see how Indians reanted
to British ideas. and how they develaped
Lhelr own views aboul hew [ndlans weare Lo
be ediicaied.

The tradition of Orientalism

In 1783, a person - named Willlam Jones
arrived 18 Caleutta: He had an appolntment
as a junior judge at the Supreme Court that
the Company had sel up. 1o additlon o belng
an expert inl law, Jones was d linguist. e
had studled Greek and Latin at Oxford, knew

French and English, had pleked up Arabic &

from a [riend. and had also learnt Perslan. ! 1 '|'|5 1 —Y %
At Calpuita. he began spending many hours I ! \
a day with pandits who raught him the EE5S \

subitleties of Sanskril language, grammar and' Fig. 1 —William Jdotes learndig Persican
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Fig. 2— Hinry Thomas
Cerlitrrenioe

Hie wos o setolor ‘of Sanskrit
aentd anclent soered writinss of
Hinduoism.

Madrasa - An Arabic
word for a place ol
learning: any (vpe of
school or college
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posiry. Soon he was studying anclent Indian texts on
law, philosophy, religlon. politles, morallty, arithmetic,
medicine and the other scienves,

Jones discoverad that his interests were shated by many
British officials living in Caloutta at the tme. Englishnien
like Henry Thomas Colebrooke and Nathaniel Halhed were
also busy discovering the anclent Indian heritage, mastering
Indian languades and translating Sanskrit and Persian works
into English, Together with them, Jones set up the Astatic
Saciety of Bengal. and started a Journal called Asiatick
Researches.

Jones-and Colebrooke came to represent a particular
attitude towards India. They shared a deep respect for
ancient cultures. both of India and the West: Indian
civilisation, they fell, had attained {is glory g the
anclent past, but had subsequently declined. In order to
understand Indla. It was necessary (o diseovér the sacred
and legal texts that were produced In the ancient period.
Far only those texts could reveal the real (deas and laws
of the Hindus and Muslims. and only a new study of
these texts could foarm the Basis of future develapment
in India. '

SoJones and Colebrooke went about discovering anvient
texts, understanding their meaning, translating them. and
meaking their Mndings known to others. This project, they
believed, would not only help the British learn from Indlan
culture. but it woulid alse help Indians rediscover their awn
herftage, and undemstand the lost glaries of thelr past. In this
process, the British would becomae the guardians of Indian
culture as well as lis masters,

Influenced by such ldeas. many Company officials
argued that the British aught to promofe Indian rather
than Western learning. They felt that institutions should
be sef up to encourage the study of ancient Indlan texts

and teach Sanskrit and Persian lterature and poetry. The

officinls also thought that Hindus and Muslims ought (o

‘be taught what they were already famliliar with, and what

they valued and treasured. not subjects that were allen to
them, Only then. they believed. could the British hope to
wina place in the hearts of the "natives™ only then eould
the allen rulers expect to be respected by their subjects.

With this object In view, & madrasas was set up In
Calcutta in 178) to promote the study of Arabic, Persian
and Islamic law; and the Hindu College was established
in Benaras in 1791 to encourage the study of ancient
Sanskrit texts that would be uselul for the adipiristration
of the country.
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Fig. 3 — Monunemi ip Warren Hasting s, i
Rt Wesprrmeenit, $&S0, reese In Wi m‘rl':z
Mol in Crrlciatin

This Image represents lewy Odentalists
themagthit of Hrizi<h poger in Iodia: Yoy will
notice that the majestic Adure of Hostilies, an
enthnsipstn supporier of the Onirnitalists, is
placed bevveen the stoindimeg figire of a4 pargdll
oo one Airle andd a-seatee] munshi on the
other=ldi. Mastirprs and other Orleniallsts
needed Indian scholprs to iench them the
“vemaoulsr™ bingmmgss, tell e abonut lieal
eivsfans aond laws, and help them translite
arel Iterpved aratemnt (eods, Hestinmgs todok

thie trettinthve 1o-set up the Catouia Meadmsa,
and bl that the ancient custims of the
cpumntny and Crlental learndng oudlst (o e the
bilvsis of PEctsh idle n din

Not all ollitials shaied these views., Many were very
sirong i thelr erllci=m of the Orieilalists,

“Grave errors of the East”

From the early nineteenth century, many Brittsh officials
began to criticise the Orientallst vislon of learning, They
satd that knowledge ol the East was 'l of errors ang
unscientifie thought: Eastern Herature was norn-seriouns
and lghi-hearted. So they argued that [ was wrong
on the part of the Briush 1o spend so much effort in
encouraging the study of Arable and Sanskrit language
and lterature.

James MU was one of those who aitacked the
Orientallsts. The British effort. he declared. should not be
to teach what the natives wanted, or what they respected.
in arder 1o please them and “win a place in their bheari”
The atm of eduraton ought 1ot (o teach what was useful
and practicel. So Indians should be made famiiiar with
he sedentllle and teclinleal advances that the West had
made, rather than with the poetry and sacred Hieraiure
uf the Orieni.

By the 18305, the attack on the Orlentallsis beciine
sharper. One'of the most outspoken and Influential
of such coritles of the time was Thomas Babington
Macaulay, He saw Indla as an uneivilised country that
nesided 1o be elvilised. No branch of Egstern: knowledpe,
according to him could bhe compared o what England
had produced. Who could deny, declared Maecaulay. that

Orientalists — Thnse with
a scholarly knowledge of

the languase and colture
of Asla

Munshi - A per=on who
can read. write-and teach
Persian

Vernacular - A leri
generally used Lo refer to
a loral language or dialect
as distinet rom what

i5 seen as the standard
language. In colontal
countries like ndia. he
Briyreshy e e Lerm

o mark the difference
between the Joval
languages of everyday
use and English - the
language of the imperial
maslers,
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Fig. 4- Thomirs Beabinagoan
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Language of
the wiser

Emph;namg_ the nesd o
ach English, Macaulav
declared:

All parties e=m 2o
be agresed on one
point, that the diajecss
commoniy spokan
among Ehe nabives
of Ind=,; conisin
neither hierary nor
scdenehc miormanon,
and are, mpreaver,
30 POOr and Tuce
ghat. undl they aze
EnTched Tom: 30
other quarter, it will
ner e easy orranipte
anvyalpahls work s
thEe .
Fron Tfans Skemey Mormuley,
Mentde of 2 Felrmary 1 555
o=tz Educrem

sy - i = AWan wie N AL
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*a single shelfl of a gond Eurnpean
lbrary was worth [he whaole
native lllerature of Ihdia and
Arabia”. He urged thar the British
government in India stop wasting
public money in promoting
Orietital learnthe, lor It was ol no
practieal use,

VMith greal energy and
passion, Macaulay emphasised
the need to teach the English
langusde. e lelt that knowledge
of English would allow Indlans Lo
rear] some of the Anest Wemture
the world had produced: It
wottld make them aware of the
developments in Weslern svience
dnd phllosopliy., Teachilng of English vould thus be a
wiay ol clvilising people, changing helf tastes, valiles
and culture

Following Macdiilay's frlnyte, the Enplish Edueastion
Act of 1835 was Introduced. The decision was to miks
English the medium of Instruction for hlgher education,
and ta stop the promntlan of Orlenial institutions ke the
Caleutta Madrasa and Benaras Sanskrin College, These
instiinticss were seen - as “temples of dariness that were
falling of themsel'es ntn decay”™. English texthooks now
beégin Lo be produced or sehools.

Education for commerce
In 1854, the Court of Directors aof the Easl India
Company ' In London sent an educgtlonal despatch
to the Governor-General In India. Issued by Charles
Wood, the President of the Hoard of Confral of the
Company. it lEs epme tobe known as Wood's Despateli.
Outlinlng the educational policy that was (o be [ollowed
I India. It emphasised once again the practical beneilts
af 8 svsiem of European learning., as oppaosed o
Oriental know|edde

One of the pracucal uses the Despatel pointed to was
ceonomie. European learming, 1 sald, would enable Indians
to recognise the advantages that flow from the expansion of
trade and commercs, and make themn see the Imporiance
of developing the respuiices of the country. Introducing
theni o European wavs of 1ifie. would change their tastes
i desires. Sid ereate a demand for British goods, [or
Indian=s would begln to appreclite aiid buy thing=s thai
were produced in Europe



Woud's Despateh also argued that European Source 2
learning would (mprove the moral chiaracter of
Indians. It would make them truthfal and honest,
and thus supply the Company with etvil servants who
rconild be imisted and depended vpon. The literatuere of
the East was not only full of grave errors, i could also
not instlil in people a sense ol duty and a cormmitnien
Lo waork, nor could Lt develop the skills redalred
for administration

An argument
for European
knowledge

Weoods Daspawch of 1554
marked che final miumph of
those who eppesad Orienml

Following the 1854 Despatch. several mieasures 2 .
learning It siated

were ntroddced by the British. Education depariimetils

al ithe governmenl were sel up to extennd conirol
over all matters regarding education. Sieps werne
taken o estabilish g system af university educatjon
In 1857, while the sepoays ruse In revolt in Meerui
and Delhi. undversities were hetng established in
Caleutta, Madras and Bombay. Allempts-wire also

made to bring aboul changes within the sysiem ol

school edunation.

 Aotivity i

o’ a - _L;._.—. &
Imagire you are living inthe 1B50s. You bear of

Wemps emphaocally
declare that ths
edycztion which
we deiite (o 5ee
exzended in India &
that which hat for i
obec the diffusion
of Lhe UDDOVEE AT,
seTvices: philosophy,
anod lirerarurs of
Europe. I shorr,
Egropean knowledge.

Wood's Despatgh. Write about your reactions T R, T TR

Fig. 5 — Baomni=yy Unitersiy in e alneteenitd), coniury

CIVISENG THE "NATIVE®, EDUCATING THE NATION =



The demand for moral education

Tha arguimant for practical education was stronaly criticised by
the Christlan missionaries in Indla In the ninetzanth century,
The missionaries felt that education should att=mpt to iImprove
the meral character of the people, and merality could be
improved only thtough Christian sducation.

Unell 1813, the East India 'Company was oppossd o
misstonary activities in India, It tear=d that missionary sctivitles
would provoke reaction amongst the local population and
make them susplctous of Britlsh presence in'india. Unzble to
establish an insZitution within British-controiled efritories; the
missionaries set up & mission at S2rampore in an ares under
the control of the Damish Zast IndiaTompany: & printing press
wasset upin 1800 and a'college estaplished in TBTED

Cver the nineteenth century, missignary schools were
set up sl over Indig. After 1857, however, th2British
government inindia was reluciant to directly sipport
Fig. 6 — Wilkiam ooy misstonary education. There was-a fesiing that any strong
a5 [ -Scoftis nssionany attack on local custams, practices, beliefs and: religious ideas

Lo Tkl pend] e iribisti Lhe i = .
Sermrpors Aissin might enrage native” opinion,

Fig. 7 = Seorapore Collisge ofl the Boaaihes of the rivess Mool oo Caletital

a0 OUR PASTS -1



What Happened to the
Local Schools?

Do yvou have anv idea of how
children were taughl in pre-
Grillsh times? [Lave you ever
wondered whether they went
to schonls? And If there were
schoals. whal happened to these
under British raje?

The report of William Adam
Ifi the 1830s, Willlaty Adam,
a Scottish misslonary, toured
the districts of Bengal and
Bihar. He had been asked by

the Company to report on the Fig. 8- A ulllcige plithishinls
progress of education invernaoular schools: The report Adam.  rpd g o petting by o Duteh
produred is interesting painler. Francols Sobyvn.

v J s = z { =1 who come o fndin fn the fote.
Adam found that there were over | lakh parhshalos ot eituplntory e a0

in Bengal and Bihar. These were small institutions with — jonie the everyday 15 of peagli
no nmore than 20 students each. But the wotal number of 1 s patotiings,

chilldran bein tagghitln these patfishalos was considerzble

—over 20 lakh, These Instilutions were set up by wealthy

peaple, or the local community. At times they were started

by a teacher (guru),

The svstein of education was'flexible. Few things
thal vou associate with schools Widay were present In
the pathshalas at the tme. There were no fixed fee, no
printed books, no separate school bullding, no benches
or chairs, no blackboards, no system of separate classes,
no roll-call registers. no annual examinations. and no
regular time-table. In some places. classes were held
under a banvan tree, In other places Iy the corner 'of
a village shop or temple, Or 31 the guri's home, Fee
depended an the Incame of parents: the rich had to pay
mare than the poor. Teaching was oral, and the guru
doclded what to teach, In accordance with the neecds
aof the students. Students were not separated out into
different classes: all of them sat together In one place.
The guru intéragied separately with groups of children
with different levels of learning.

Adam discovered hat this flexible svstem was suited
Lo local needs, Forlhstancee, classes were hot held during
harvest ttme when riral chilldren offen worled In the Relds,
The pathshala started once agaln when the erfops had been
cut and stored. This meant that even chililren of peasant
families could study

CIVILISENG THE “NATIVE™, EDUCATING THE NATION 7l
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1 Imagire you were born.
in & poor family inthe:
18603 How would you
have jespanded 1o the

2 Did you krow that
about 50 per cent af
tha children going o

“primary school drop aut
af schioal by the nme
they a2 13 or 147 Carl
you think of the various
mﬁnﬁb reasons for
this fact?

Fig. 8- Sri Aurotmdo Ghose
In nspeech delivered on
Jnaiary 15, 1808 @y Beiimbay.
Anrpbindo Ghess sinied thist
the ol of nmttonal education
witt o aiendoen the sptrie
al mutiormliy miiag e |
sgems; This requiteed n
cotitztiplstion of the lrole
deeds of nur ancestons. The
edticatin sheiild be Imparted
in thevernarlar no as o
Teach the largest murmber of,
people. Auralingd Ghose
eniplasised Uit 1 !
[rhesiudsnts ahonkd Temnin
cotiniectetd ) thelr owp.
ToRs, they ﬂﬂlﬂdﬂhﬂiﬂh

in paptilat gptunmh
Marersyer | thid siviidlers ghorild
sl e s visefial orifis s
thnt they could be abie 1o find
sorme moderately Yetunente:
mpkgmha uﬂm«lmw Ui
sefiaEs:
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New routines, new rules

Up to the mid-nineteenth century. the Company
was concerned primarlly with higher educatlon. So
It allowed the local pathshalas (o function withoul
much Interference. Afier 1854, the Company declded
to Improve the system of vernacular education. It felt
that this could be done by Introducing order within the
svaiem, imposing routipes, establishing rules, ensuring
regular inspections.

How was this to be done? What measures did
the Company undertake? It appointed a number of
gavernment pandits, each in charge of looking after
four to five schools. The task of the pandil was to visit
the pathshalas and try and linprove the standard of
traching, Each guruy was asked to submit perindic
reporis and take classes according o a regular
timetable. Teaching was now to be hased onextbaoks
and learning was tn be tested through a system of

-annual examination. Students were asked to pay a

regular fee. attend regular classes. sit on lxed seats,
and obey the tew rules of diselpline.

Parthshalas which accepted the new nuiles were
supported through government grants. Those who were
unwilling towurk within the new systent recelved no
dovernment support. Over tme. gurus who wanted (o
retaln their independence found it difffcult to compete
with the government alded and regulated pathshalas.

The rew rules and routines iad another consegUence.
In the earller system, children {rom poor peasant
[amilles had been able to go to pathshalas, since the
timetahle was flexible. The discipline of the new system
demanded regular attendance, even during harvest
time when children of poor families had to work in the

Jields. Inability to attend schosl came to be seen as

Indlsclpline, as evidence ol the lack of desire to learn.

The Agenda for a National Education

British offictals were not the only people thinking
about education in Indla. From the early nineteenth
century, many thinkers from different parts of
India hegan to talk of the need for a wider spread of
edurcation. Impressed with the develppments in Europe,
some Indians feli that Western edusation would help
maodernise Indla. They urged the British to open mote
schools, callegés and unlversitles, and spend more
money on education. You will read aboul some of
these efforis in Chapter 8, There were other Indlans,

Aamm e zs



how=yver, who reacled agalnsl Weslern educaillon.
Mahatma Gandhl and Habindranaih Tagore were two
such Individuals

Let us look at what they had to say.

“English education has enslaved us”

Mahatma Gandhi argued that colonial education created a
sense ol inferlority in the minds of Indians, v made them
see Western civillsation as superior. and destroved the
pride they had 15 thelr own culture. There was poison in
this: education. sald Mahgima Gandhl, it was sinful. it
enslaved [ndlans, it casi an evil spell on them. Charmed
by- the Wesl, appreciating evervihing thal came Gom
thie West, Indians educated in these institutions began
admiring British rule. Mahatma Gandhl wanted an
educaiion that could help Indlans recover thelr sense of
dignitv and self-respeci. During the natlonal movement,
he urded studetits o leave educallonal Institulions In
order (o show to the British that Indians were i/ longer
willing to be enslaved

Mahatma Gandhi strongly Tell thart Indian languages
ought to be the medlum of teaching. Edocation'in English
crippled Jndizns, distinced them om thelr owin =0cil
surroundings. and made them “strangers iy thelr own
lands”. Speaking a forelgn tongue, desplsing local euliure;
the English educated did not know how to relate o
the masses

Western education, Mahatma Gandhl sald. focused
att reading and writing rather than oral knowledge: it
valued textbooks rather
than lived experience and
practical knowledge., He
argued that education
oudlil to develop a person’s
mind and soul, Literaey —
or simply learning to read
and write — by Itself did
not ocount as education.
People had to work with
thelr hands, learn a eralli,
and know how different
things operated. This
would develop thelr mind
and thelr capacity (o
undersiand.

CIVILISING THE “NATIVES
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Fig. 10 — Mabmotres Geenclfd along
with Kesburbia Cianghd s wodth

Hofsndmowiiy} Toeas i o (rosus
af grirts ar, Santmikcran, 129




Souree 3

“Literacy in itself 1s not education”

Mahatma Gandh wros:

By edprarion Tmean an-all-ropnd drawing «ge af
the best in child and man - body, mirid and spirit,
Lirezsacy iz not the end of educztion hor even the
beginning. It is onlv opeof i€ means wherey mian
and worman can be sducsd. Lnercy in self it
noreducaton 1 would thevefors begin the child’s
-education by teaching it a psful handierafi and
enabiing it o produce from the momenc it tegim
i= traiming . Thold that the highst developmen
of the mind and the 100l & possible under such =
SyEEm nred'ucmm Only every handicrafi i w
be wmught not merely mechanicallv 1 is done today
butscensifically, i e the child should knowthe why
and the wherefore of every proces
TheCallectssf WeedzoF Miskotate Bindh Val T2 p.

TN LA R, T YT TSP, U

As natlonalist sentimenis.spread. other thinkers
also pegan thinking of a system of national education
which would be radically different from thet set up by
the Brittsh.

Tagore's “abode of peace”

Many afyvoumay have heard of Santiniketan. Do you know

why It was established and by whom?
Fig. II - A cla=s i prodeess '

Samtiniicctan n the 1950s Rabindranath Tagore staried the instilution in 1901

Notibe the SLrToUnHings - this As a child, Tagore hated golng to school. Te found It
1re=s i e OpEn spoces suffociatingand oppressive. The school appeared ke a

prison. for he cowdd never do what he felt like doing. So
while ather children Hstened to the
teacher. Tagore’s mind would
wander away.

The experience nf his
schasldayvs in Caloutia
shaped Tagore's ldeas
i ellacating. On growing
up. he wanted o set
up a school where
the child was happy.
where she cowld he free
and creative, where she
was dble to explore her own
thougdhits and deslres, Tagore Telt

% 1{1’&
.

]
e
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that childhoad ought to be a time of seli-learning, outside the
rigtd and restricting discipline of the schooling system set up
by the British. Teachers had to be Imaginative, understand
the child. and help the child develap her curinsity. According
o Tagore, the existing schools killed the natural destie of the
child to be creative. her sense of wonder:

Tagore was of the view that creative learning could he
encouraged only within & natural environment. 5o be chose (o
set up his school 100 kilometres away from Caleutie, o 2 roaral
sering. e saw il as an abode of peace [santinlicetan). where living
I hatthony with nature, children could cultivate their natural
ereativity,

I many senses. Tagore and Mahatma Gandhd thought abouf
cdueation In similar wavs, There were. however. differences teio.
Gandhl|l was highly eritical of Western clvilisation and ts worship
of machines and technolngy. Tagore wanted to combine elemients
ol modern Western civillsation with what he saw as the best withiin
Indlan tradition, He emphasised the need to teach science and
technology at Saniinlketan, along with art. music and dance.

Many Individuals and thinkers were thus thinking about the
way a natlonal sducatlonal svstem eould be fashiloned. Some
wanted changes within the system set up by the British, and (el
that the svstem could be extended soas (o include wider sections
of people. Others urged that alternative svstems be oreated so
Lhatl people were educaled nto a culture that was frdly naitlonal.
Whao was to define what was (rulv national? The debate about
what this "natlonal education”™ ought to be continued till after
independence,

CIVILISING FHE *NATIVE®, EDUCATING THE NATION
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Hy' the mid-nlputeenth
centiiry, schools or girls

were bhelrgd set upine

{hristlan missionaris
and Inclan reform
orgimlestions



|1 Lotsimaghs

lmagine you were : . .
wiiness to a debate 1. Miateh the ollowing:
between Mahatma . £
Gandhl and Macaulay Willlam Jones pﬂdmmuunn of Englishi
on English educatlon. uestion
_‘erll: a page on the ndranal " v . b
dialogue vou heard. ‘?;;m X espect for anclent cultires
— Thomas Macaulay  gurus
Mahatma Gandhl  learning in a ndtm'al
enviroriment

Pathshalas eritieal ul'En.gl.Iﬁﬁ.;ﬂl;paunn
2. State whether Ln:m or false: _
] Janma‘MﬂI‘was a a:'mru t:rtu::- u!' the Orientalisls,

{b) 'Ithmlli’ﬁﬂ Du:s;mlt:h i etueaiion was in favour
Engﬂnh bu:ing intioduced as a miedivm of ligher
education in m-‘lﬂu

o) Mahatma E:andhl thought that promotion of
!llmaqwa.’q thie most imporiant alm of cducation.

fd) Rﬂhtndrmaﬂi Tagore [elt that children ought (o
b&mlbjm.led to strict discipline,

3. Why did Willtam Jones feel the need 1o study Indian
history, philosophy and Law?

. | <. Why did James Mill and Thomas Macanlay think Lhal
= Europeun educatlon wis essential in idia?

5. Why did Mahatma Gandhi want (o teach children
handieralis?

6. Why did Mahatma Gundhi think that English
educalion had enslaved Indians?
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7. Fitwd out from your grandparents about what they
studied in schoaol.

8. Find out about the history of your schoal or any other
sehoo! in the area you Hve,
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